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Abstract 
 
Designed in the light of the new educational approaches, the study proposes a descriptive approach of interactive learning, 
centred on the experience and students’ acquisitions through the (re)discovery of the interactive methodology in an action based 
on students' perspective. By the arguments they make, the study underlines the contribution of teaching process, centred on the 
student’s activity, without diminishing the crucial role of the teacher. 
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1. Introduction 
In the many debates about the need for change in education, a multitude of theories that focused on teaching 
approach have emerged, often omitting the essence of the matter, that is the beneficiary of any changes in school, 
the pupil. In this context, at the beginning of the twentieth century, the experts (educators, psychologists and 
teachers) criticized education for its lack of correspondence to the needs of students and labour market. These 
accusations were related to the fact that school distorts student instead of forming him, it closes the horizon instead 
of opening it, it requires stillness, lack of response and, therefore, it doesn’t prepare him for life. All pressures on the 
educational system contribute to the changing role of the school: from the autonomous relatively isolated, 
specializing exclusively in the transmission of literacy, the school became the face of individual-society relationship, 
specifically in the social space that is malfunctioning and the tensions and thus the focus of their prevention. (Bara, 
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2009, p.436).    
The research in recent years in education shows that the passivity in class (understood as the result of traditional 
teaching, in which the teacher gives a lecture or a demonstration, and students pursue him) produces very little 
learning, because: Students are aware of only 40% of the time of the lecture; Students retain 70% of the contents 
presented in the first 10 minutes and only 20% of those given in the last 10 minutes of the lecture; Students who 
attended a course based on university lecture demonstrated at the end of the lesson that they know only 8% more 
than the students in the control class who did not attend the course at all; Students' attention decreases with each 
minute that passes during the lecture; The lecture fits only to those who learn effectively through the auditory canal; 
The lecture promotes lower level learning of factual information; The lecture assumes that all students need the 
same information at the same pace; students don’t like being subjected to a lecture (Johnson, Johnson, Smith, 1991).  
At the same time, the physician and educator Maria Montessori, the promoter of the new ideas about education, 
refers to a student-centred educational perspective and she proposes in her work "Discovery of the Child” an 
alternative system. According to her ideas, the child is found to be something else but a miniature adult; he has 
specific characteristics, individuality, own pace, interests and needs to be taken into account. Given these issues, it is 
more and more emphasized the role of an active education in the centre of which there must be the student. Thus, in 
the first half of the twentieth century, a real innovative movement is promoted, called active school, which grounds 
the need to change on the basis of activating students.  
 
2. Traditional education 
 
In traditional education, the teacher was not faced with a record of choices. A fixed level of education, an 
analytic syllabus, a single handbook, an examination testing the quantity of information reproduced by the student 
were leaving little decisional space for the teacher. In the traditional paradigm based on the masterly speech, a 
standard, uniform, rigid cultural information broadly that satisfied the education’s needs of the past, appeared. 
Under these circumstances, the school discharged, in general, the designated informative role and, in the case of 
devoted teachers, a formative role.  
Under these conditions, teachers flood their students with their own thoughts, often resorting to explanations and 
demonstrations of the type “let me show you how”. No matter how deep and well organized should be, "the casting" 
facts and concepts ready “chewed” and the masterfully performing of procedures by the teacher interferes with 
learning. Although the presentation made by the teacher can make an immediate impression on the brain, in the 
absence of a memory exception, students cannot retain too much for the future. A teacher, however brilliant orator 
he would be, cannot substitute to the students’ brains and thus cannot do the work that takes place individually in 
everyone’s mind.  
On the other hand, students themselves need to organize what they heard and saw in a tidy and full of meanings 
whole. If students are not offered the occasion of discussion, investigation, action and perhaps teaching, learning 
does not occur.  
A series of surveys conducted in several areas, show that learning involves understanding and this means more 
than just knowing the facts. This assertion is evidenced by the experts’ behaviour, no matter what operating 
knowledge, through which it demonstrates: - A solid foundation of procedural knowledge, a mode of operation with 
information on understanding the facts and phenomena in a conceptual framework; - Organizing knowledge so that 
they can be easily accessed and applied.  
 
3. Modern education 
 
Thus, modern society requires the school to assume a performative role. Hence, there is a requirement for 
contextualization, fitness and flexibility. Thus, in the current didactic discourse it is more often used the term 
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“teaching-learning strategies”, tending to replace older references from the inventory methodology. Strategy, as a 
term borrowed from military language, is fundamentally linked to decision making.  
With a modern curriculum (master plan, flexible study curriculum, alternative textbooks, evaluation process 
based on the quality of skills acquired by students), the teacher is obliged to make decisions. Learner-centred 
paradigm option (on his performance) resulted in a vast choice of freedom and methodology for teachers.  
Interactive teaching, student centred, is an active learning. In this approach, students construct knowledge and 
understanding based on what they already know and / or believe. Often these items (“pre-knowledge”, acquired in 
informal contexts) are reasonable and appropriate ideas in different situations. Students formulate new knowledge 
by modifying and refining their current concepts and adding new concepts to what is already known. They actually 
change their ideas when they are unsatisfactory for the explanation, description, operation in general.  
If the teacher teaches a fact, it is ten to one that their preconceptions will not change. But, if students can find 
themselves plausible and useful alternatives, then they begin to refine their previous purchases and add new ones. 
The fact that learning is mediated by the social environment in which students interact with each other is another 
argument that supports student-centred learning. In an environment in which students interact, they have 
opportunities to share ideas and experience with others. In this process individual ideas are reconstructed and 
understanding deepens.  
At the same time, effective learning requires that students take control of their own learning. Successful students 
know when they need information and when they understood something. They are aware and capable of monitoring 
ideas, thoughts and knowledge. The transfer, namely the ability to apply knowledge in new situations is affected by 
the degree to which students learn comprehension (understanding learning). It is known that the learner must 
construct knowledge through their own agreements and that no one can do so in his place. We also know that this 
construction is driven by personal interaction with others, which, in turn, learn.  
In other words, if students construct their own knowledge, it does not mean that they do this alone, because man 
is fundamentally social. Promoting active learning requires the development of partnerships for learning. Thus, the 
true learning, which allows the transfer of procurement in new contexts, it is not only simple active, individually 
active, but INTERACTIVE.  
The social aspect of learning has been highlighted by Jerome Bruner in the early '60s, when advancing the 
concept of reciprocity, defined as “a deep human need to give a reply to another and to work together with others to 
achieve a goal”. In his view, reciprocity is a stimulus for learning “where joint action is needed, when reciprocity is 
activated within a group to achieve a result, there seems to exist processes which stimulate individual learning 
processes and which lead everyone to a required competence of each group” (Bruner, 1966).  
Both the research carried out by specialists and the teachers' experiences using collaborative methods highlight 
the effect of students’ interaction.  
The grouping and tasks in which group members depend on each other to achieve the intended result shows that: 
Students involve more in learning than in front or individual approaches; Once students involved, they show their 
willingness to share to others what they experience, and this leads to new connections to support understanding; 
Students accede to a deep understanding when they have opportunities to explain and even opportunities to teach 
others what they have learned.  
For the optimal grouping of students, it is particularly useful for students the available space, which is equipped 
with modular furniture. The arrangement tables/banks will be based on the needs of interaction anticipated by the 
teacher. When there is no other possibility than grouping students in pairs (for example due to the fixed furniture), 
“interactive activities” can still be run. 
To organize an effective group work activity, students should be positioned so that they can see each other, 
because watching in the eyes facilitates communication. Under these conditions the two students can work together 
to: To discuss a text / image / o workload / a question sent by the teacher; To formulate questions (to address to the 
teacher / educator / colleagues on: a theme of work in the classroom, testing the reactions to a text / image / sound 
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document etc. To achieve a dialogue; Assess and / or correct each subject (inter evaluation); To sum up one final 
lesson; To compare notes; To study a case, to conduct an experiment research.  
In traditional school, the teacher has absolute control over knowledge and thereby over the events of the, 
appearing as a clear link between strict discipline and unequivocal truth of the master, who takes the class in hand. 
In the modern school, student-centred, the teacher gets at first sight “any pallor” he seems to gradually disappear, 
the student becoming the core of the problem. But, to truly have the students in the centre of the teaching process, 
the teacher has more refined roles than before.  
Thus, in the educational activity in the classroom the teacher shows a number of fundamental behaviours: • He 
plans the instructional and educational activities, the tasks and goals on various levels; he structures his class 
schedule and forms the essential content etc. • He organizes class activities, sets the program of educational work, 
the structures and organization forms, forming and leading the climate and educational environment; • He 
communicates the scientific information, the axiological sets under the form of messages, he establish the 
communication channels and the common repertoires.  
The educational activity also involves a perpetual dialogue with students illustrated by the art of formulating but 
also by the freedom given to students in devising responses. The student-teacher dialogue requires a stable 
educational environment, open and constructive;• He manages/directs the work in the classroom, directing the 
assimilation process but also of the development of students, facilitating the shared feelings and ideas, by appealing 
to normative education; • He coordinates the whole of the educational activities of the classroom, in continued 
pursuit of synchronization between the individual and the shared objectives of the classroom, avoiding duplication 
or wastage and helping to strengthen group solidarity; • He advices students on the path of knowledge through 
interventions tailored to specific situations, through advice and recommendations to support students' attitudes and 
reactions; • He motivate students’ work through the forms of positive and negative reinforcement, using oral 
assessments and nonverbal responses in support of strengthening positive behaviours; • He directs through series of 
interventions with humanist character the negative trends identified in the conduct of pupils; • He encourages and 
shows solidarity with some spiritual moments of the class; • He advises students in school activities but also in 
extracurricular ones, by helping, through advice, by targeting their cultural and axiological orientation through his 
involvement in academic and professional guidance in cases of school pathology; • He controls/monitors the 
progress of knowledge to students who are achieving business objectives and their performance levels, action and 
role in regulating the activity and attitude adjustment of students; • He evaluates the extent to which the goals and 
objectives in a stage have been achieved through summative assessment tools, the statistical processing of data 
collected through the summary and final assessments. The value judgments that will be issued will be a good basis 
for the process of characterizing students. But success depends on the powers of the classroom teacher to create 
optimal learning opportunities for each student. Thus, depending on the context, the teacher always acts properly 
and appropriately to the individual needs of each student and the group to which it belongs.  
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